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ABSTRACT 

The K. Chandru Committee Report, formulated in response to a brutal caste-based assault       on 

Scheduled Caste (SC) students in Tamil Nadu, proposes various measures aimed at mitigating 

caste discrimination in schools. This research article critically examines the report’s 

effectiveness in addressing the root causes of caste-based violence and discrimination focusing 

on its proposed solutions and identifying key shortcomings. 

 

The article examines the committee's recommendations on enhancing access to justice for 

marginalized communities, reforming legal procedures, and strengthening institutional 

mechanisms. While the report provides significant insights into the systemic challenges and 

proposes constructive reforms, it is critiqued for its limited consideration of ground realities and 

practical implementation barriers. While the committee’s recommendations include banning 

visible caste markers (such as coloured wristbands and forehead marks), centralizing school meal 

distribution, and establishing a Social Justice Students Force, these measures fall short of 

providing comprehensive solutions. 

 

The prohibition of caste identifiers, though intended to reduce visible segregation, does not 

tackle the deeper, systemic issues of caste prejudice and harassment. Similarly, the centralization 

of school kitchens, while aiming to mask caste identities of food preparers, presents practical 

challenges and does not address the underlying biases within the system. 

 

This critique is contextualized within the broader discourse of the sociology of law, highlighting 

the intersection between legal reforms and social integration. 

 

The proposed Social Justice Students Force is criticized for duplicating existing programs like 

the NCC and NSS, and concerns are raised about potential misuse for political purposes. 
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However, the report’s recommendations to revise educational curricula to include social justice 

and non-discrimination topics, and to ensure the confidentiality of students' caste identities, 

offer promising avenues for fostering inclusivity. The analysis also explores alternative 

approaches to achieving the report's objectives,emphasizing the need  for more inclusive and 

participatory mechanisms in legal reforms. 

 

The study concludes that while the report includes some constructive measures, its overall 

approach remains insufficient. Effective intervention requires a holistic strategy that addresses 

both superficial and deep-seated issues of caste discrimination, integrating community-level 

reforms and robust enforcement mechanisms to achieve meaningful change. By scrutinizing the 

Chandru Committee's findings, this paper contributes to the ongoing debate on the role of law 

in fostering social justice and equity in India. 

 

INTRODUCTION 

The K. Chandru Committee Report is an extremely serious and much-needed legal and social 

intervention to be considered when there are problems related to caste- based discrimination in 

the educational institutions of Tamil Nadu. The report was drafted after a horrific incident of 

violence in Nanguneri, Tamil Nadu, which showed quite clearly the continued and violent 

nature of caste prejudice in the state. K A Shaji documented one such severe incident where the 

upper-caste schoolmates brutally assaulted a Dalit teenager and his younger sister on July 6, 

2024; the assault reportedly became a retaliatory action for the school trying to act upon 

complaints of Dalit students over repeated caste-based harassment, thereby making sharp focus 

on deep- seated caste discrimination. 

 

With its progressive political philosophy, Tamil Nadu has fostered social equality and worked 

against caste hierarchies over the years. The political face of the state has been captured by the 

Dravidian movement, which championed social justice and therefore worked toward breaking 

down caste-based discrimination. Yet, despite this fact, the gripping challenge remains the 

persistence of caste-based prejudices and discriminatory practices. This ranges from social 

segregation and discriminatory practices at schools to deep-rooted traditional bias that is 

difficult to break. 

 

The incident at Nanguneri served as a catalyst in bringing the caste-related issues in Tamil Nadu 

schools to the fore. In the aftermath of the violence, the Tamil Nadu government headed by 
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Chief Minister M.K. Stalin appointed Justice K. Chandru as the head of a one-person 

commission to investigate the incident and suggest ways to avoid such incidents in the future. 

Indeed, Justice Chandru was an apt choice for the critical task because he was held in high 

esteem for his progressive judicial stance and commitment to human rights. His earlier work, 

including the high-profile case pursued in the courts, dramatized in the 2021 Tamil movie Jai 

Bhim, underlined his commitment to social justice and his ability to address the most complex 

issues of discrimination. 

 

The K. Chandru Committee Report, finalized in late 2023, enumerates a comprehensive set of 

recommendations aiming at eradicating caste-based discrimination within the educational 

institutions of Tamil Nadu. The ban on coloured wristbands and forehead markings that serve 

as visible caste markers, keeping caste identity confidential in school records, and rewriting of 

curricula to show more social justice and equality are among the key recommendations of the 

report. The proposed systemic reforms are targeted at overcoming teacher prejudice and not 

allowing caste discrimination to flourish within the educational system. 

 

The recommendations in the report have been divided. Many consider it a bold step and the 

need of the hour in the matter of addressing the deeply embedded caste discrimination issue, 

while others have challenged the ideological stance of the report as misguided. Criticisms 

suggest the tone of the report has come out biased and that some recommendations might further 

produce caste distinction or may not effectively meet the underlying social dynamics. 

 

The ensuing research paper tries to critically examine the efficacy of the K. Chandru Committee 

Report in combating caste-based violence and discrimination within schools and colleges in 

Tamil Nadu. It looks at the viability of the proposed solutions, evaluates their probable impact, 

and provides possible lacuna in recommendations. Drawing on the analytical framework of the 

Sociology of Law, this paper attempts to situate report measures at the level of larger legal and 

social efforts that aspire to address caste discrimination, and critically evaluate their prospect 

for meaningful reform in the field of education in Tamil Nadu. 

 

In turn, this paper will contribute to the understanding of how legal reforms can help resolve 

such deep-rooted social issues and explain what obstacles and opportunities there are in their 

realization. Analysis of the report of the K. Chandru Committee has significant meaning for the 

comprehension of the extremely complex interrelation between legal measures, social norms, 
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and following the line of social justice within the context of caste discrimination. 

 

Changes through the Report 

The K. Chandru Committee Report came to mark such a critical point in the continuing saga of 

combating caste-based discrimination in Tamil Nadu underlining the greater conflict between 

progressive reform and vested interest represented by entrenched social hierarchies. This report 

addressed the incident of violence which fitted into the disturbing continuity of caste-related 

incidents that still persist unabated despite decades of reform efforts coupled with socio-

political progress. It seeks to address the systemic nature of caste discrimination that continues 

to affect educational institutions where young minds are moulded and where prejudice often 

finds its genesis. 

 

The recommendations of the K. Chandru Committee Report are at once innovative and 

controversial. From disallowing caste markers to maintaining caste secrecy in school records, 

it wants to do it all: address the overt and the subtle manifestations of caste-based 

discrimination. Behind the banning of caste identifiers such as coloured wristbands and 

forehead marks are the ideas of reducing visible markers that perpetuate segregation and 

discrimination. The call for caste confidentiality in student records has also been justified to 

avoid biases in administrative and educational practices. 

 

Further, recommendations within the report about the revision of the educational curriculum on 

social justice and nondiscrimination show active effort at embedding principles of anti-caste 

concerns into the system. Posting of teachers periodically within revenue districts has the 

intention of breaking caste-based biases among educators themselves, though feasibility and 

effectiveness remain variables again under debate. 

 

It is also recommended to centralize noon meal kitchens in order to mask caste identities of the 

cooks, dealing with discrimination in meal programs. However, this has received criticism due 

to the possible operational difficulties and its resultant deprivation of students from hot and 

fresh meals. Further, the establishment of a Social Justice Monitoring Committee to oversee 

curriculum modifications and inclusions of social justice topics reflects the aim that the content 

of education fosters inclusivity and equality. 
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Polarized Response 

This polarized reaction to the report sums up the congested approach towards caste 

discrimination in a multicultural and politically charged environment. The supporters of the 

report range from human rights advocates to Dalit organizations. These recommendations are 

a much-needed and progressive step to dismantle caste-based hierarchies. According to them, 

implementation of these recommendations may usher in a leap forward in the struggle against 

caste-based discrimination and give way to a more equitable educational atmosphere. 

 

On the other hand, critics-mostly political and ideological opponents like the BJP and Sangh 

Parivar-argue that this report is one-sided and overly ideological. They contend that certain 

recommendations-especially those related to the visibility of caste markers and centralization 

of meal programmes are incapable of capturing the very roots of caste discrimination or can 

further exacerbate existing tensions. The critique therefore underlines the broader debate on 

how to address caste discrimination effectively, taking note of the diverse positions in the state. 

 

UNDERSTANDING THE K. CHANDRU COMMITTEE REPORT 

i. Context of the Caste-Based Assault on SC Students 

The K Chandru Committee Report was articulated in reaction to a highly publicized case of 

caste violence and humiliation targeting Scheduled Caste students in a Tamil Nadu government 

school. The case, which centers on upper-caste students' physical assault of SC students, drew 

attention to the propensity of systematic caste discrimination at all levels of education, where 

years of legal reforms aimed at the elimination of caste inequality were deemed to have yielded 

next to nothing in terms of actual effects. 

 

The context of this caste-based assault foregrounds the persistence of deep-rooted caste 

hierarchies in Tamil Nadu, a state that, despite its progressive legal framework and anti-caste 

movements, struggles with caste-based social exclusion. It is neither an isolated case but one 

among a large canvas of marginalization that SC students face within these institutional and 

social sites. It is against this background of the history of the Dravidian movement that aimed 

to eliminate caste oppression and aimed to attain social justice that the state, Tamil Nadu, now 

faces contemporary problems relating to caste violence. 

 

The incident falls within the understanding of Pierre Bourdieu's concept of "symbolic violence," 

where dominant groups coerce hegemony through the production of social hierarchies over 
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dominated groups, which ultimately submit to subordination. The violence was not merely 

physical, but it was symbolic in its violence as well, since the act of the SC students reflected 

the caste-based norms and prejudices forcefully invoked and asserted in that social context. 

This social context brings to attention how the mere reforms through legislation can little curtail 

inequalities born from caste because legal remedies are usually concerned with individual rights 

without trying to grapple with that strong social sense of hierarchy that keeps the exclusion 

going. 

 

In this connection, the K. Chandru Committee Report focuses on these systemic issues as a 

basis to be addressed by legal and social change aimed at reducing caste- based prejudice in 

educational institutions. 

 

ii. Key Recommendations of the Report 

1. Eradication of Visible Caste Markers 

The landmark recommendation of the K. Chandru Committee points to the elimination of 

visible caste markers from educational institutions. Visible markers, such as wristbands, tilak 

marks, or any other unique form of dress, are usually used to display caste identity in Tamil 

Nadu and thus exacerbate caste-based discrimination. In schools, it is easy for upper caste 

students and even teachers to identify SC children because of these markers, causing social 

exclusion and targeted violence. 

 

This recommendation points to one of the critical factors of caste-based discrimination-those 

overt markers that serve to perpetuate caste hierarchies within public areas, such as educational 

institutions. With the full elimination of such overt markers within the public, the committee 

technically declares that symbols pose the potential for committing discrimination. The logic 

behind this law is evident: for caste cannot be accepted openly if such visible caste markers are 

removed-an atmosphere that would foster togetherness. 

 

From the standpoint of law, such a recommendation throws up important questions of freedom 

of expression and the interest of the state in promoting equality. Prohibition of caste markers 

has to be cautiously balanced so as not to infringe upon individual rights while effectively 

tackling specific harms caused by caste distinctions. Courts have earlier navigated this terrain 

in similar instances, more particularly when there is an effort to curb public expressions 

perpetuating social hierarchies. For example, the Supreme Court jurisprudence on hate speech 
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and divisive symbols would provide an excellent point of departure for interpreting and 

implementing such a prohibition. 

 

However, as in many legal reforms, the effectiveness of this policy would purely be a case of 

the practice. Critics suggest that abolition of outward visible symbols is not going to eliminate 

the prejudices of caste enshrined within the minds of the students inside the school campus. A 

total shift of perception towards caste itself should occur to show an improvement beyond the 

elimination of the physical symbols. 

 

2. Concentration of School Meal Distribution 

Yet another important recommendation is centralization of school meal distribution so that SC 

students are not subjected to caste-based discrimination in the distribution of meals. In various 

schools across Tamil Nadu, SC students believe they are given food separately or degraded in 

the food line. Such action only enhances the caste structure by depriving SC students of their 

rights and dignity accorded by law. 

 

Centralizing school meal distribution aims at effacing that scope entirely by having a uniform 

procedure whereby every student is dealt with in an identical manner. In this recommendation, 

the manner in which mundane routines such as meal distribution could become an arena for 

exclusion along caste lines has been properly understood. Centralizing the activity of meal 

distribution is an attempt on the part of the state to prevent the daily life in the school from 

solidifying their caste divisions. 

 

It is true that the above recommendation brings to the forefront the role of the state when it 

comes to avoiding discrimination against children across public institutions funded by the state, 

as emphasized by the constitutional principles of equality under Articles 14 and 15 of the Indian 

Constitution. A responsibility placed on the state authorities through the Equal Protection 

Clause is that of active interference in those spheres of activities, as is the case with meal 

distribution, and where discrimination may likely occur. 

 

Implementation-wise, this recommendation presents challenges. Centralization involves high 

administrative oversight and resources to ensure that discriminatory practices merely do not 

shift into other forms or vice versa, covert discrimination and, most commonly, neglect. The 

legal framework adopted for the implementation of this policy has to include provisions for 
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monitoring, accountability, and some form of penalty for non compliance for the policy of 

reform to be realized at practice level. 

 

3. Social Justice Students Force 

One of the most innovative recommendations of the K. Chandru Committee is the setting up of 

a peer-led "Social Justice Students Force" that will monitor and report cases of caste-based 

discrimination happening in schools. This would act as a pupil body for raising equality issues 

and reporting, rather than letting caste violence and exclusion occur without proper reporting 

and tacking. 

 

Legally speaking, this does raise questions about delegating state tasks to students. Permitting 

students to surveil and report cases of caste-based discrimination does resonate with the entire 

goal of social justice through collective action. It says something about recognizing the 

limitations of laws to abolish hierarchies on grounds of caste and also seeking grass-root level 

change for cultural shifts within the institutions. 

 

However, this will largely depend on school authorities and the legal frameworks in place to 

provide adequate training and support for these students. That is where the potential legal issue 

arises because burdening students to deal with caste discrimination may draw allegations of 

institutional negligence. This calls for concerted efforts by schools and state authorities to 

complement the activities of the Social Justice Students Force, lest this burden of enforcing 

anti-discrimination norms falls too heavily on the students themselves. 

 

From a sociological and legal perspective also, this suggestion takes into account the theories 

of social capital wherein the strength of communal ties and initiatives led by peers can fortify 

an atmosphere of enhanced social integration. This should, however be a genuine army of 

students not just symbolic with actual powers to fight instances of discrimination. 

 

iii. The Report's Emphasis on Social Justice and Legal Reforms 

It focuses much emphasis on intertwining legal reforms with broader social justice initiatives. 

Legal reforms in the report reflect an understanding that the law, though necessary, is often 

inadequate when dealing with deeply entrenched social hierarchies. This is an important point 

from sociology of law fields that laws must be understood in their social context to be fully 

effective. 

http://www.ijlra.com/


www.ijlra.com 

Volume II Issue7|Dec 2024 

 

ISSN:2582-6433 

 
 

 

Page | 13 
 

 

The report demands strict obedience to anti-discrimination laws at school since social students, 

like SC students, require some form of legal protection from violence and exclusion. It also 

points out the social initiatives taken-for instance, the formation of a Social Justice Students 

Force-and claims that the latter somehow questions the social norms and attitudes that foster 

caste hierarchies. 

 

From a legal research perspective, the K. Chandru Committee Report can be understood as an 

endeavor to integrate legal reform with social activism: the limits of both when pursued 

independently are recognized. For legal scholars, the report forms a significant case study on 

how law can be used to bring about social change particularly in areas where formal equality is 

achieved but substantive equality remains a mirage. 

 

Finally, based on the K. Chandru Committee Report, a comprehensive list of recommendations 

has been provided in regard to both the legal and social dimensions of caste-based violence in 

the schools of Tamil Nadu. Only time will tell whether the report is going to be the harbinger 

of good times for this state by ensuring its success entirely based on the commitment of the 

reforms to be effectively enforced alongside a piece-meal attempt to remove the underlying 

social prejudices that fuel caste-based discrimination. 

 

Critique of the Report’s Recommendations in the Context of Legal 

Research 

The K. Chandru Committee Report proposes several legal and administrative reforms aimed at 

eradicating caste-based discrimination within the Tamil Nadu school system. While the report’s 

intentions align with the constitutional mandate of equality under Article 15, its 

recommendations raise important questions about their practical implementation and long-term 

efficacy. This critique analyzes the strengths and limitations of the proposed reforms, 

examining them through a legal and constitutional lens, while highlighting their implications 

for the broader legal and institutional framework. 

i. Analysis of Banning Visible Caste Markers 

1. Legal Intent to Reduce Visible Segregation 

The recommendation to ban visible caste markers, such as clothing, wristbands, or religious 

symbols that identify a student’s caste, is rooted in the legal principle of equality enshrined in 
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the Indian Constitution. Article 15(1) prohibits discrimination on grounds of religion, race, 

caste, sex, or place of birth. By eliminating visible caste identifiers, the report aims to reduce 

the overt segregation of students, fostering a more inclusive and equal environment in schools. 

 

The Supreme Court of India has often interpreted the right to equality broadly, as seen in 

.landmark cases like Indra Sawhney v. Union of India (1992)1, where the Court expanded the 

understanding of equality in the context of caste-based reservations. In light of this, the report’s 

recommendation fits within the broader constitutional mandate to dismantle caste hierarchies 

in public spaces, including schools. 

 

From a sociological perspective, this aligns with Erving Goffman’s concept of "stigma," where 

visible markers serve as tools of marginalization2. Legally, the removal of such markers can be 

seen as a preventive measure to ensure that caste distinctions do not contribute to visible 

segregation or discriminatory practices. 

 

2. Legal and Practical Challenges of Addressing Systemic Caste Prejudice 

While banning visible caste markers aims to eliminate one dimension of caste-based 

segregation, it fails to address the deeper, systemic prejudices that underpin caste- based 

discrimination. The jurisprudence around Article 14 (equality before law) and Article 15 

recognizes that merely removing overt symbols does not guarantee the elimination of ingrained 

biases and structural discrimination. The recent case of Subhash Kashinath Mahajan v. State of 

Maharashtra (2018)3 demonstrates the judiciary’s acknowledgment of the need to go beyond 

visible markers to dismantle deeper forms of discrimination. 

 

In the context of this recommendation, Pierre Bourdieu’s theory of “habitus”4 is highly relevant. 

Bourdieu explains that social actors internalize and reproduce the structures of hierarchy, such 

as caste, even in the absence of overt markers. Legally, this raises the question: can the state 

regulate social practices without addressing the underlying attitudes that reinforce caste-based 

discrimination? This is a significant shortcoming of the report, as it proposes legal bans without 

sufficient provisions for educational or attitudinal reforms. 

 

                                                      
1 Indra Sawhney v. Union of India, AIR 1993 SC 477. 
2 Erving Goffman, Stigma: Notes on the Management of Spoiled Identity (Prentice-Hall 1963). 
3 Subhash Kashinath Mahajan v. State of Maharashtra, (2018) 6 SCC 454. 
4 Pierre Bourdieu, Outline of a Theory of Practice 190-197 (Richard Nice trans., Cambridge Univ. Press 1977). 
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Furthermore, the enforcement of such a ban raises potential constitutional concerns, particularly 

around Article 19(1)(a)5, which guarantees the right to freedom of speech and expression. There 

could be a legal challenge if the ban is seen as violating the right to wear religious symbols that 

may overlap with caste markers, as was argued in cases like Bijoe Emmanuel v. State of Kerala 

(1986)6, which recognized students’ rights to religious freedom in schools. 

 

ii. Centralization of School Meal Distribution 

1. Legal Goals of Masking Caste Identities 

The report’s recommendation to centralize meal distribution in schools is aimed at curbing 

discriminatory practices such as serving Scheduled Caste (SC) students separately or last, which 

has been a widespread issue. This proposal seeks to enforce equality in practice by ensuring 

that caste does not determine access to basic amenities like food. Legally, this aligns with the 

principle of “substantive equality,” which the Supreme Court has upheld in various judgments, 

emphasizing the importance of equality in practice, not just in form. In State of Kerala v. N.M. 

Thomas (1976)7, the Court recognized that achieving substantive equality might require 

differential treatment to remove the effects of historical discrimination. 

 

The report’s recommendation also echoes the spirit of Article 21A8, which guarantees the right 

to education. The Supreme Court has consistently held that education must be free from 

discrimination, and this recommendation could be seen as a step toward fulfilling that 

obligation. However, the challenge lies in the actual enforcement and monitoring of such a 

centralized distribution system to ensure that it effectively addresses the problem it seeks to 

solve. 

 

2. Practical Legal Challenges and Underlying Biases 

The implementation of this recommendation faces practical and legal hurdles. While 

centralization may eliminate overt acts of discrimination during mealtime, it does not address 

the more covert and insidious forms of caste bias that persist in schools. In the absence of 

effective monitoring mechanisms, the centralization of meal distribution could become a 

symbolic gesture rather than a substantive solution. The Indian Young Lawyers Association v. 

                                                      
5 India Const. art. 19, § 1(a). 
6 Bijoe Emmanuel v. State of Kerala, (1986) 3 SCC 615. 
7 State of Kerala v. N.M. Thomas, (1976) 2 SCC 310. 
8 India Const. art. 21A. 
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State of Kerala (2018)9 case, which dealt with the entry of women into the Sabarimala temple, 

highlighted the limits of state intervention in deeply entrenched social practices. Similarly, 

without adequate checks, the centralized system might fail to eradicate discrimination fully. 

 

The absence of a clear accountability framework raises concerns about enforcement. If 

discriminatory practices persist despite centralized meal distribution, what recourse do students 

or their guardians have? The Right to Education (RTE) Act, 200910 mandates non-

discriminatory access to education, but the lack of clear legal mechanisms for reporting and 

redressing caste-based discrimination in schools remains a gap in the current legal framework. 

 

iii. Establishment of the Social Justice Students Force 

1. Legal Comparison with Existing Programs (NCC, NSS) 

The report recommends the creation of a Social Justice Students Force, designed to empower 

students to monitor and report caste-based discrimination. This proposal introduces a peer-

driven system for ensuring accountability, a novel approach compared to existing student 

initiatives such as the National Cadet Corps (NCC) or the National Service Scheme (NSS). 

Legally, this initiative could be seen as aligning with the directive principles under Article 38, 

which mandates the state to promote social justice and minimize inequalities. 

 

However, the effectiveness of this recommendation depends on its integration with the existing 

legal framework. Current programs like the NSS operate under a national legal mandate, 

focusing on broader civic and national service. Introducing a parallel body with a specific focus 

on caste discrimination could lead to jurisdictional overlap and create confusion about roles and 

responsibilities. 

 

2. Risks of Duplication and Political Misuse 

The creation of a new body without integrating it into existing anti-discrimination frameworks 

may result in bureaucratic duplication. Schools already have anti-bullying committees and 

grievance redressal mechanisms under the RTE Act and the Protection of Children from Sexual 

Offences (POCSO) Act11, which could be leveraged to address caste-based issues. Legally, the 

duplication of authorities could lead to confusion about which body is responsible for redressing 

                                                      
9 Indian Young Lawyers Association v. State of Kerala, (2018) 11 SCC 731. 
10 Right of Children to Free and Compulsory Education Act, 2009, No. 35, Acts of Parliament, 2009 (India). 
11 Protection of Children from Sexual Offences Act, 2012, No. 32, Acts of Parliament, 2012 (India). 
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caste-based grievances. 

 

Moreover, there is a significant risk that the Social Justice Students Force could be politicized, 

especially given India’s contentious history of caste-based politics. The potential for political 

misuse could undermine the legal objectives of the program, leading to a reinforcement of caste 

identities rather than their dissolution. The Supreme Court, in cases like P. Sambamurthy v. 

State of Andhra Pradesh (1987)12, has emphasized the dangers of political interference in justice 

mechanisms. Such concerns are particularly pertinent in the context of a student-led force, 

where young individuals may be vulnerable to political manipulation. 

 

 iv. Evaluation of Curriculum Revisions and Confidentiality Measures 

1. Incorporation of Social Justice Topics into the Curriculum 

One of the most forward-looking recommendations in the report is the incorporation of social 

justice topics, including caste discrimination, into the school curriculum. This recommendation 

reflects a progressive approach to tackling the root causes of caste- based prejudice, 

emphasizing the importance of education in reshaping societal values. In legal terms, this is 

consistent with the Supreme Court’s observation in Mohini Jain v. State of Karnataka (1992)13, 

where it stated that education is a means of achieving social justice. 

 

This recommendation also aligns with the broader goals of Article 4114 of the Constitution, 

which directs the state to provide education as a means of promoting social welfare. By 

educating students on issues of caste and equality, the curriculum can serve as a tool for long-

term social transformation, promoting substantive equality in addition to formal legal 

protections. 

 

2. Legal Concerns and Promising Aspects for Fostering Inclusivity 

While the inclusion of social justice topics in the curriculum is a promising step toward 

fostering inclusivity, the implementation of this recommendation raises important legal 

questions. Teachers must be trained to handle these sensitive issues, ensuring that the 

curriculum does not unintentionally reinforce caste biases. Additionally, there must be clear 

guidelines to prevent the politicization of social justice education, ensuring that it promotes 

                                                      
12 P. Sambamurthy v. State of Andhra Pradesh, (2008) 2 SCC 522 (India). 
13 Mohini Jain v. State of Karnataka, (1992) 3 SCC 666 (India). 
14 Indian Constitution art. 41. 
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constitutional values rather than divisive caste politics. 

 

The recent debate over textbook revisions in various states highlights the dangers of politicizing 

education, as seen in Jindal Stainless Ltd. v. State of Haryana (2016)15, where the Court 

addressed the need for education to remain free from partisan interests. Therefore, while 

curriculum changes are crucial, they must be approached cautiously to prevent legal and 

political pitfalls. 

 

The K. Chandru Committee Report’s recommendations provide a multifaceted approach to 

addressing caste-based discrimination in schools. Legally, they align with constitutional 

principles of equality and social justice but face significant challenges in implementation. 

Banning visible caste markers and centralizing meal distribution address overt forms of 

discrimination but may fall short of addressing systemic biases. The Social Justice Students 

Force, while innovative, risks duplication and politicization. Curriculum revisions are 

promising but require careful legal oversight to ensure they are effective. Ultimately, the 

success of these recommendations depends on a robust legal framework that not only enforces 

anti-discrimination laws but also promotes broader social reforms to tackle the root causes of 

caste-based prejudice. 

 

THEORITICAL AND PRACTICAL IMPLICATIONS IN THE 

CONTEXT OF LEGAL REFORMS FOR CASTE-BASED 

DISCRIMINATION 

The K. Chandru Committee Report offers a comprehensive set of recommendations aimed at 

reducing caste-based discrimination within schools. The underlying promise of these proposals 

is transformative, as they envision a school environment free from caste-based hierarchies and 

biases. However, while these legal and administrative interventions aim to reshape societal 

attitudes and behaviors, they also raise several theoretical and practical questions about the role 

of law in addressing entrenched social inequalities. This section will explore these issues 

through sociology of law perspective, highlighting the intersection of legal reforms and social 

integration, the limits of law in combating deep-seated caste discrimination, and the broader 

role of law in addressing complex social problems. 

 

                                                      
15 Jindal Stainless Ltd. v. State of Haryana, (2016) 11 SCC 527. 
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i. The Intersection of Legal Reforms and Social Integration 

The recommendations of the Chandru Committee, including bans on caste markers and 

revisions to school curricula, reflect a belief in the potential of legal reforms as tools for 

promoting social integration. From this standpoint, the law is not merely a mechanism for 

regulating behavior but also a means to reshape societal values, attitudes, and institutional 

frameworks. This aligns with Max Weber’s theory of legal rationality16, where modern legal 

systems are seen as instruments for organizing society according to predictable and rational 

rules, facilitating the smooth functioning of social institutions. 

 

Weber’s concept of formal rationality is particularly relevant to understanding the Chandru 

Committee’s recommendations. By formalizing rules that outlaw visible caste markers and 

promoting equality in school environments, the law attempts to foster social cohesion by 

regulating behavior. Schools, as public institutions, are central in this process of socialization, 

and reforms within them may trickle down to broader society. The Chandru Committee’s 

approach embodies Weber’s vision of legal rationality in which the law serves to promote order, 

equity, and fairness. 

 

However, one of the key challenges in the legal regulation of caste-based discrimination is 

bridging the gap between formal equality, as promised by the law, and substantive equality, as 

experienced by marginalized communities. In India, despite constitutional guarantees against 

caste-based discrimination, caste hierarchies continue to shape social interactions and access to 

opportunities. André Béteille, a leading sociologist, points out that while the law offers formal 

protections against caste-based discrimination, social hierarchies remain resilient in practice. 

Thus, the law alone may not be sufficient to dismantle deep-seated inequalities, and additional 

socio- cultural interventions are needed. 

 

The Chandru Committee’s recommendations, while addressing the visible forms of caste-based 

discrimination, such as the use of caste markers, may fall short of addressing the invisible and 

covert dimensions of discrimination. Pierre Bourdieu’s concept of symbolic violence17 is 

particularly instructive here. Bourdieu argues that discrimination often operates through 

everyday practices and social norms, which reproduce social hierarchies in subtle and often 

                                                      
16 Max Weber, Economy and Society: An Outline of Interpretive Sociology (Guenther Roth & Claus Wittich eds., 

Ephraim Fischoff et al. trans., Univ. of Cal. Press 1978). 
17 Pierre Bourdieu, Outline of a Theory of Practice 190-197 (Richard Nice trans., Cambridge Univ. Press 1977). 
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unconscious ways. Simply banning caste markers may not be enough to dismantle the social 

and cultural practices that underpin caste-based distinctions. To foster long-term social 

integration, legal reforms must go beyond mere symbolism and actively engage with the social 

structures and practices that perpetuate caste divisions. 

 

ii. Sociology of Law Perspective on Caste-Based Discrimination 

From a sociology of law perspective, the law alone cannot effectively eliminate deeply 

entrenched social inequalities such as caste. The Chandru Committee’s proposals, while 

significant, need to be examined within the broader framework of how law interacts with 

societal structures, norms, and culture. Legal scholar Sally Engle Merry has argued that the law 

can act as both a tool for justice and an instrument for maintaining existing power relations18. 

This duality is evident in the case of caste in India, where the legal system has historically both 

reinforced and challenged caste- based hierarchies. 

 

One of the core limitations of the law in addressing caste discrimination lies in its inability to 

regulate informal practices that sustain social hierarchies. Erving Goffman’s theory of stigma19 

provides a valuable lens through which to view this issue. Goffman suggests that stigmatized 

identities, such as those associated with lower castes, are not only externally imposed but also 

internalized by individuals and reproduced through everyday social interactions. Thus, simply 

outlawing visible caste markers, as the Chandru Committee suggests, may not effectively 

combat the internalized prejudices and biases that perpetuate caste discrimination. 

 

Marc Galanter, a leading scholar of law and society in India, has similarly pointed out that 

formal laws prohibiting caste-based discrimination often fail to account for the informal 

mechanisms through which caste hierarchies are maintained20. For example, despite legal 

prohibitions, discriminatory practices may persist in subtle forms, such as curriculum biases, 

differential treatment by teachers, or the exclusion of lower-caste students from certain social 

circles. The Chandru Committee’s recommendations, by focusing primarily on the formal 

aspects of caste discrimination, risk overlooking these more insidious forms of exclusion. 

 

Moreover, caste-based discrimination in schools often operates through institutionalized 

                                                      
18 Sally Engle Merry, Human Rights and Gender Violence: Translating International Law into Local Justice (Univ. 

of Chicago Press 2006). 
19 Erving Goffman, Stigma: Notes on the Management of Spoiled Identity (Prentice-Hall 1963). 
20 Marc Galanter, Competing Equalities: Law and the Backward Classes in India (Oxford Univ. Press 1984). 
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practices that are difficult to regulate through law. Sociologist Michel Foucault’s theory of 

power/knowledge suggests that educational institutions are sites where power is exercised and 

reproduced through the dissemination of knowledge21. The curriculum, teacher-student 

interactions, and even extra-curricular activities may all become mechanisms through which 

caste hierarchies are reproduced. While the Chandru Committee recommends revising the 

curriculum to include social justice topics, the broader institutional and social context must be 

considered to ensure that these reforms are effective. 

 

iii. The Role of Law in Addressing Deep-Rooted Social Issues 

The Chandru Committee’s recommendations also raise important questions about the broader 

role of law in addressing deep-rooted social issues like caste-based discrimination. Émile 

Durkheim posits that the law serves as a reflection of societal values and is instrumental in 

maintaining social order22. However, the efficacy of legal reforms in transforming deeply 

divided societies like India is debatable, particularly when those divisions are not only legal or 

political but also deeply social and cultural. 

 

A central theoretical issue is the tension between law as an instrument of social change and law 

as a reflection of existing power structures. Legal theorist Robert Cover’s concept of juris 

genesis emphasizes that law is not merely a set of rules but also a cultural narrative that shapes 

how individuals and communities understand justice, authority, and social relations23. In the 

Indian context, caste-based laws and policies have historically been used both to challenge and 

reinforce caste hierarchies. The Constitution of India, while promising equality and protection 

from discrimination, exists alongside deeply ingrained caste-based practices. 

 

The Chandru Committee’s report can be seen as part of an ongoing struggle to use law as a tool 

for social change. However, the limitations of legal reforms in addressing structural inequalities 

are evident in the practical challenges associated with implementing these reforms. For 

instance, the centralization of school meal distribution, while potentially reducing overt forms 

of discrimination, does not address the informal social practices through which caste 

distinctions are reinforced. 

 

                                                      
21 Michel Foucault, Discipline and Punish: The Birth of the Prison (Alan Sheridan trans., 2d ed. Vintage Books 

1995). 
22 Émile Durkheim, The Division of Labor in Society (W.D. Halls trans., Free Press 1984) (1893). 
23 Robert M. Cover, Nomos and Narrative, 97 Harv. L. Rev. 4 (1983). 
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Martha Minow, a legal scholar, argues that for law to be transformative, it must be supported 

by broader societal efforts to change attitudes, institutions, and practices24. Legal reforms are 

most effective when accompanied by public education campaigns, changes in institutional 

practices, and active community engagement. In the context of the Chandru Committee’s 

recommendations, this means that legal reforms targeting caste-based discrimination in schools 

must be part of a broader societal push to challenge caste hierarchies, not just within schools 

but across all social institutions. 

 

The K. Chandru Committee Report represents a significant effort to use legal and administrative 

reforms to address caste-based discrimination in schools. However, from a sociology of law 

perspective, the success of these reforms depends on their ability to engage not just with formal 

legal structures but also with the social and cultural practices that sustain caste hierarchies. 

Thinkers like Max Weber, Pierre Bourdieu, and Michel Foucault provide valuable theoretical 

frameworks for understanding the limitations of legal reforms in addressing deep-rooted social 

inequalities. To achieve meaningful social integration, legal reforms must go beyond banning 

visible markers of caste discrimination and address the deeper systemic factors that perpetuate 

caste-based exclusion, including institutional biases and social norms. Ultimately, legal 

interventions must be coupled with broader efforts to change societal attitudes and practices if 

they are to have a lasting impact on caste discrimination in India. 

 

SHORTCOMINGS OF THE REPORT 

While the K. Chandru Committee Report is an excellent effort toward the taming of caste-based 

discrimination in all educational institutions across Tamil Nadu, its usefulness is undermined 

by serious weaknesses in regard to aspects such as implementability and expediency, the depth 

of systemic biases it should but fails to cover, and inadequate methods of enforcement. This 

section explores these deficiencies in more detail. 

 

i. Inadequate Ground Realities Consideration 

1. Challenges in Implementing Recommendations 

Although ambitious, the recommendations made by the K. Chandru Committee Report were 

actually merely limited comprehension of the real happenings on the ground concerning schools 

and educational institutions within Tamil Nadu. The visible markers of caste were 

                                                      
24 Martha Minow, Making All the Difference: Inclusion, Exclusion, and American Law (Cornell Univ. Press 

1990). 
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recommended such as banning coloured wristbands, rings, and forehead marks to reduce 

visibility of caste. This might, however, face tremendous operational issues. For example, 

schools in rural or underdeveloped areas may find such policies too hard to follow due to 

resource shortages, the general lack of infrastructure, and a difference in the level of 

commitment to reforms. The imposition of a ban on caste identifiers will, in practice, create 

significant administrative burdens around monitoring and then policing students to ensure 

compliance. Furthermore, because some caste symbols are imbued with cultural significance, 

there will be resistance from students, parents, and sometimes school staff. Thus, while such 

recommendations may be well-intentioned in promoting equality, in practice they will most 

likely be replete with problems undermining their effectiveness. Centralization of noon meal 

kitchens, done to keep the caste identity of cooks hidden from public view to avoid 

discrimination in meal distribution, is beset with its logistic problems. 

 

Meal preparation from a centralized location and then distributing it to various schools could 

be quite complicated and messy. The quality and temperature of meals may be seriously 

affected during transportation, consequently affecting its nutritional value and overall appeal 

for students. This can lead to practical inefficiency and may even magnify a problem rather than 

solve it. 

 

2. Overemphasis on Superficial Solutions 

The report, critical analysis reveals, reflects the fact that many measures go toward the handling 

of symptoms rather than the root causes as far as caste discrimination is concerned. The 

recommendations of eliminating visible caste markers or renaming schools to eliminate caste 

references are symbolic changes only and do not alter the entrenched prejudices and systemic 

biases feeding into caste discrimination. 

 

Although these actions tend to suppress the overt manifestations of caste identity, they are mere 

quick fixes and cannot aim at the root biases that lie within the educational environs and society 

in general. 

For example, not making the students wear caste identifiers or changing the name of a school 

might be trivial issues which do not dissolve into solution other persistent issues such as social 

segregation, differentiation in treatment, and discriminatory practices within and outside the 

classroom. Therein lies the possibility that the report missed the deeper, more pervasive aspects 

of caste discrimination that demand deeper, system wide intervention. 
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ii. Inadequate Addressing of Systemic Biases 

The K. Chandru Committee Report also falls short of discussing the various systemic biases of 

the educational framework of Tamil Nadu and of its larger social systems. Some of the 

manifestations of systemic bias include unequal educational opportunity, differential access to 

resources, and discriminatory behaviours deeply inlaid within the institutional culture. 

 

The suggestion of periodic transfers of teachers to deal with caste biases among them may not 

fully address the systemic nature of such biases. If anything, such transfers may only reduce the 

chances of the entrenchment of such biases in one location and do not get to the core of the 

problem concerning how such biases are generated and reproduced through the educational 

system. A more basic challenge lies in how the biases manage to persist through changes in the 

institutional culture and practices. 

 

Thirdly, the revision of the education curriculum to include social justice content is a positive 

recommendation in this regard. But unless reformed teacher training and professional 

development programs support this recommendation, the full potential cannot be ascertained. 

It would further overburden an ill-equipped teaching force with further training and support in 

order to address caste-based discrimination and weave anti-caste values into their professional 

lives. Unless reforms in educational practices within are holistic and directed at ensuring that 

all staff members are properly trained, there will be minimal results apart from revised 

curriculum changes. 

 

iii. Inadequate Mechanisms for Reforms at Community Level 

Another serious shortcoming of the given report is in regard to the community-level reforms it 

envisions. While the report emphasizes changes in educational institutions, it leaves social and 

community contexts of discrimination based on caste rather underemphasized. What is 

genuinely needed for effective reform is a multi- dimensional strategy that would involve 

schools, community organizations, local leaders, and families in challenging caste issues. 

 In particular, without emphasizing community involvement and grassroots activism, these 

recommendations, as presented in this report, are likely to fall flat in terms of effecting social 

norms and practices that are at the root of large-scale caste discrimination outside the education 

context. Community-level intervention is an essential layer in establishing an enabling 

environment for the reinforcement of anti- caste values and principles and social cohesion. 
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Without any focus on developing strategies for fostering community dialogue and activism, this 

report has limited potential to encourage broader societal change. 

 

iv. Lacking in Robust Enforcement Strategies 

While the recommendations of this report are laudable, it is in their implementation and 

enforcement mechanisms that lie the keys to how effectively they can serve their purpose. The 

K. Chandru Committee Report is silent on what robust enforcement strategies are there to 

ensure compliance and deal with any violations that arise. This in turn presupposes the right 

guidelines and machinery at work to check on compliance with the recommended measure. For 

instance, the report recommends penalties against practising caste bias by teachers but then fails 

to outline the specific protocols for carrying out these penalties or how the violations are to be 

dealt with. In the absence of a machinery for enforcement all over, the follow-up of the 

recommendations included in the report may fall short, and discrimination practices may thus 

continue unabated despite formal policies. 

 

This is also a mandate given to the proposed Social Justice Monitoring Committee, but the 

report is silent on how that committee is to be empowered or resourced to perform its tasks. 

Unless there is a strong enforcement mechanism and oversight, the recommendations per se 

may not receive sufficient backing to usher in changes effectively. 

 

The K. Chandru Committee Report presents an important effort in overcoming caste- based 

discrimination within the educational system of Tamil Nadu but this committee fails to take 

into practical consideration issues regarding its implementation, removal of structural biases, 

involvement of communities, and laying in place a clear system of enforcement mechanisms. 

This is possible only through holistic strategies and commitments down to community levels 

about institutional reforms. After all, the effectiveness of the recommendations of the report 

rests in their implementation and how they instil long-lasting change in the educational system 

of Tamil Nadu and its society in general. 

 

ALTERNATIVE APPROACHES AND RECOMMENDATIONS 

The recommendations in the Justice K. Chandru Committee's report have sent ripples far and 

wide. Though this recommendation is well-intentioned to fight caste discrimination for social 

justice in schools of Tamil Nadu, some recommendations were at variance with criticism. To 

address these concerns and enhance the effectiveness of the report's proposals, following 
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suggestions are in order: 

 

1. Ban on Coloured Wristbands, Rings, or Forehead Marks (Tilaka) 

Criticism: Such items are, therefore, seen as attacks on the conventional and cultural aspects of 

caste, not on the root cause itself. Not all coloured wristbands or tilakas denote caste, and such 

a measure may infringe on personal and religious freedoms. 

 

Approach of Contextualism: Instead of an outright ban on the usage of caste as an identifier, 

adopt a contextual approach in their handling. Educate students and staff about the importance 

of equality while respecting cultural practices. Focus on a uniform policy that works toward 

inclusivity without strangling cultural expression. 

 

Sensitization and Training: This has to be aided by the need for training programs for both 

students and staff on the implications of caste-based symbols, along with the essence of equality 

so that the environment is better knowledgeable and respectful. 

 

2. Scrapping School Names Relating to Castes     

Against: Schools shedding their names relating to caste could also ultimately imply the 

withdrawal of resources and benefits meant for the students of backward communities, under-

mining special support and recognition. 

 

Recommendations: 

• Gradual Phase-out: In the case of the removal of caste appellations, the transition is 

done in a phase-by-phase manner. Where initially targeted to gain, the communities 

will be kept intact through supportive measures. It could be in changing the names 

of schools but keeping special programs and siphoning off funds to such 

communities. 

• An Alternative Naming Convention: There can be an alternative naming convention 

that respects history and contribution without using a framework or language that 

reinforces caste identities. This approach retains respect from the origins but propels 

inclusivity. 

 

3. Posting Officers from Non-Dominant Castes 

Criticism: Forcing the officers to come from non-dominant castes may affect their career 
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prospects and may not solve the very problem of caste bias at its roots. 

 

Suggestions: 

Diverse Posting Policies: Engage in diverse posting policies without casting into stone the need 

for caste-based restrictions. Design mechanisms to promote fairness and minimize the 

possibilities of biases sans saddling officers with unduly restricting their career mobility. 

 

Professional Development: Impart professional development and anti-bias training to officers 

for neutrality and sensitivity in their duties, regardless of the caste origin of any individual. 

 

4. Capturing Attitude against SC/ST in Annual Confidential Reports 

Critique: This may create the possibility of misuse and vendetta since some are afraid of false 

implications under the SC/ST (Prevention of Atrocities) Act. 

 

Suggestions: 

Safeguards and Transparency: Incorporate stringent safeguards and a transparent process for 

attitude assessment. It should be ensured that any assessment is done impartially with definite 

criteria to ensure the prevention of its misuse. 

 

Alternative Measures: Consider alternative ways of evaluating and dealing with biases, such as 

periodic training and mechanisms of anonymous feedback, to deal with and monitor the 

working environment without resorting to secret reports. 

 

5. Setting up of 'Social Justice Students Force' (SJSF) 

Criticism: It will replicate efforts already present in the national-level systems like NCC and 

NSS, and might be vulnerable to political ideologies. 

 

Suggested Changes:` 

Inclusion within the Already Existing Structure: Instead of having a new force, the education 

of social justice is to be incorporated within already existing programs at NCC and NSS. This 

can ensure values of inclusivity and equality are imbibed within an already established 

ecosystem. 

 

Clearly Stated Objectives: Prescribe clear, politically neutral objectives for each new initiative. 
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Ensure that these initiatives add to and in no way duplicate the work of other schemes and do 

not promote sectarian ideas and ideologies. Keep stressing the purely educational and 

developmental aims of the programs, which are to universally benefit all students. 

 

6. Constitution of a Group to Probe Charges of 'Saffronisation of Education' 

Criticism: Emphasis on examining saffronization would tend to overlook the spectre of 

'Dravidianisation' and may be seen as arbitrary. 

 

Suggestions: 

Balanced Oversight: Establish a balanced oversight body to investigate all forms of ideological 

influence in education, including both saffronisation and Dravidianisation. It must be neutral, 

representative, and a heterogeneous mix of people holding different views. 

 

Periodic Reviews: Regular reviews shall be done of educational content and policies regarding 

ideology-free and inclusive balanced education. 

 

Addressing these controversial recommendations, the Justice Chandru Committee's suggestions 

have to be weighed against the prongs of fighting caste discrimination on the one hand, and 

respect for cultural traditions and workable solutions on the other. If adopted, these 

recommendations will go a long way in making educational institutions in Tamil Nadu fair and 

inclusive, with some problems the critics have raised being put to rest in the process. 

 

CONCLUSION 

The Justice K. Chandru Committee Report represents a serious attempt to overcome caste-based 

discrimination in the educational institutions of Tamil Nadu. Among the recommendations of 

the report, which are promising for creating an inclusive educational environment, are 

commitments against coloured wristbands and forehead marks that identify castes, the removal 

of caste-based names from schools, and the establishment of a "Social Justice Students Force." 

The report has nonetheless aroused much controversy. While it will remove the most visible 

markers of caste that propagate discrimination and create a level playing field for all students, 

such recommendations have been criticized recently as superficial and not deep enough to reach 

out to the system. Critics argue that such steps would be a violation of individual and cultural 

rights and would indirectly reduce the benefits and resources assigned to underprivileged 

groups, while new administrative burdens may also arise. One also questions the effectiveness 
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of these sets of recommendations in effecting actual change in deep-seated caste prejudices. 

The raging debate underlines one important fact: that mere cosmetic changes are unable to solve 

caste-based discrimination. While the Justice Chandru Report reveals some important issues, 

its effectiveness in bringing real change is certainly open to question. What requires being done 

is an approach with several prongs; that is, delve deep into the root causes of caste 

discrimination and foster a more inclusive educational environment through systemic reform. 

 

Solutions for true effectiveness have to address: 

Education Reforms: Inclusion of anti-caste education in the school curriculum so as to bring 

better clarity and sensitivity among students and teachers. 

 

Community Participation: More community involvement in this regard through activities that 

would help build social harmony and address the symptoms of caste- based discrimination 

locally. 

 

Policy Engagement: The formulation and enforcement of policies which, instead of simply 

prohibiting caste-based discrimination, actively encourage equality and social inclusion. 

 

The Justice Chandru Report has put caste discrimination in the limelight of the debate on law 

and social justice, forcing discussions on what measures are best available to confront it. The 

controversy surrounding the report reflects the complex nature of enacting social justice 

reforms. This contributed to the wider review of ways in which legal regimes can effectively 

tackle entrenched social problems, causing a rethinking of the effectiveness of existing 

mechanisms and their implications. This is evident in the mixed reactions it has elicited from 

those interested in symbolic change to others who would like to see substantive change. Also, 

a variety of stakeholders—policy makers, educators, community leaders, and activists—are 

needed in crafting solutions that are both effective and just. 

 

The role of law in fostering equity is relevant but inextricably coupled with the need to be set 

within a larger struggle for social change. Laws enacted, such as those put forward in the Justice 

Chandru Report, create the proper standards and guidelines in terms of non-discrimination. 

However, if such laws are ever to assume a truly transformative character, it is only when they 

are underpinned by changes in culture and society. 

Some Key Reflections Are: 
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Integration within Cultural Change: Legal measures must integrate into wider initiatives for 

changing the cultural attitudes and behaviours that nourish discrimination. These are values of 

inclusivity and respect that need to be promoted at all levels of society. 

 

Flexibility and Realism: Laws and policies must be adaptable to the real-life complex nature of 

caste discrimination. They thus need to be made in such a way that they cover overtness as well 

as the subtlety of discrimination and be subject to modification with fluctuating social 

dynamics. 

 

Continuous Consultation and Participation: A serious need is felt for continuous dialogue with 

the affected communities and other stakeholders so that legal measures must be effective and 

responsive to real needs. Engagement in communities has the potential to facilitate intervention 

within specific contexts, improving their acceptability and effectiveness. 

 

In short, while the Justice Chandru Report marks a milestone in the fight against caste-based 

discrimination in Tamil Nadu, recommendations in the report outline that the route to social 

justice is complex. Effective legal frameworks have to be matched by changing cultures and 

community involvement as key components in the building of a fair and just society. The 

ultimate goal of all efforts is the creation of an environment that would allow full access to 

opportunities for all people, regardless of caste, with dignity and full contribution to society. 
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